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INTRODUCTIONS

Working Agreements

Participate Fully
Seek Clarity
Advocate for your Learning



Eaton
Behavior
Series

Classroom PBIS
Visual Supports
Peer to Peer Support

Use of Paras

Date

Title

Agenda / Outcomes

Feb 10

Foundations in PBIS &
Behavioral Science

Identify key components of behavior science

Describe the “behavior is communication” concept

Describe ways to use ABC to immediately respond to behavior
Outline how ABC relates to FBA

Qutline the critical features and interventions of a PBIS system —
a Tiered approach to behavior (including process of moving from
1 tier to the next)

March 10

Universal Behavior
Supports & Scripts

Identify primary universal behavior supports, including SEL

¢ Qutline effective and ineffective use of paraprofessionals
e Describe the levels of a 5-point-scale template for universal

supports

Identify the benefits of writing universal supports in script format
Describe SE & GE collaborative in behavior intervention
implementation

April 14

FBA & Behavior
Plan Development

Qutline components of a quality FBA (including how many
behaviors to target)

Identify key considerations in data collection (too much / not
enough)

Qutline the connection between FBA & Behavior Plan
Development

Identify key components of a quality behavior plan

Identify ways to identify relevant goals

Describe components to improving implementation fidelity of
behavior plan (BST—-Behavioral Skills Training)

May 12

Behavior Series
Wrap Up

Follow up on topics previously outlined

Qutline components of a coaching system and skills for
improving implementation fidelity of behavior supports
Describe legal obligations for addressing behavior prior to
restrictive placements

Identify next steps / needs for behavior related professional
learning




SHARE

Your MIP from
Session 1




Today’s Agenda / Outcomes
Most interested In?

* Qutline components of a quality FBA

|dentify key considerations in data collection

Outline the connection between FBA & Behavior Plan

Development

|ldentify key components of a quality behavior plan

|dentify ways to identify relevant goals

Outline ways to write behavior plans in script format

* Describe components to improving implementation fidelity of
behavior plan (BST-Behavioral Skills Training)




Rate & React

Behavioral Practice / Idea

Sustain

Strengthen

ACTION




What IS FBA?
What stands out to you?

FBA includes a range of ongoing investigative procedures
(indirect, direct, manipulations) to better understand why
behaviors occur. The process is initiated when behaviors are not
responsive to universal interventions and either persistently
disrupt learning or are severe enough to cause safety concerns.
The process includes a number of data collection methods to
identify variables that trigger and reinforce challenging behaviors
in order to design an effective behavior intervention plan.



What FBA is NOT

FUNCTIONAL BEHAVIORAL ASSESSMENT (FBA)
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Purpose of Forms / Tools:

Gather & Guide Data
Organize Information
Prompt to Cover all Areas




MTSS for Functional Behavioral Assessment

COMPREHENSIVE FBA & FA Benefit of precision
: . . weighed against time,
--Behavior Science Expertise technical skill. extra
--Hypothesis Testing ’

--Systematic Variable Change attention to safety (IRB)

--Variable Limited
Environments Practical FBA (DASH)

Function-Based Problem Solving
Meeting Mechanics
UNIVERSAL SUPPORT PLAN




A FBA is an Evaluation

 Must follow the same regulations as other evaluations
(§§300.301 — 300.305)

« Written Parental Consent — (§300.300)
* Procedural Safeguards (§300.504)

* Prior Written Notice (§300.503)

« Time lines — (R 340.1721b)

 |s subject to an IEE per parent request




Recommended Timeline for FBA

(1“ week — Planning Meeting A

* Assign roles and responsibilities
* Develop an assessment plan calendar

* Review file including behavior incident reports,
any available data or logs, and previous
evaluations.

* Determine operationally defined behaviors to target
and data to be collected

* Design a data collection system
* Begin FBA Interviews and Surveys
* Begin Data Collection

J

2nd & 3rd weeks

* Continue Data Collection
* Conduct Additional Interviews or Surveys, if
needed

* Conduct direct observations by all FBA team
members in multiple environments.

\

4th week — Review Meeting

* Review, summarize & analyze data

* Generate summary statements / hypotheses
including antecedent and maintaining variables and
possible functions of behavior.

* Design PBIS plan including antecedent, teaching
and responding strategies and interventions

- J




Critical Elements of FBA (TATE)
lcommon; #sometimes; *rarely

1. Establish a baseline of operationally defined behavior(s)
(easily observable & measurable) to decrease AND increase Mrhwee

2. ldentify antecedent variables (e.g. daily routines,

environments, people, setting events (slow triggers), MAXIMIZE
antecedents (immediate triggers) associated with the EFFECTIVENESS
occurrence AND non-occurrence of target behaviors AND

3. Identify consequence variables (immediately after) that EFFICIENCY OF
maintain (reinforce) target behavior(s) BEHAVIOR

4. |dentify potential functions of target behavior(s) PLANS

5. Summary Statement (Hypothesis) that includes operational
definition of target behavior(s), antecedent variables,
variables that maintain, and potential function(s) of target
behaviors.



https://docs.google.com/document/d/1sT7LLzWo1PCaoRDjJooEpvOaRG1S6zlX/edit#heading=h.gjdgxs

FBA is a TEAM Process




FBA Activities (Data Sources)

 Indirect Methods

— Record Review
 Anecdotal Notes
- IEP
« Behavior / Discipline Reports
« Daily Data (ABC / Scatterplot)

— Informant
 Interviews & Meetings
« Rating Scales & Surveys

* Direct ObservationS in multiple settings where the behavior is
likely and not likely to occur

« Systematic Manipulation of Conditions (FA—
Functional Analysis)




FBA Process Steps (DASH)

Define Behavior
Ask Others
See the Behavior

Hypothesis (ABC

DA SH: Conducting Functional Behavioral Assessment (FBA) Steps

The DASH process should be conducted a5 3 team and include teacher(s), s=rvice provider(s) /
consultant|{z.g. S5W, TC) and 5t least 1 member with behavioral expertise (e.g. S5W. Psych,
Behavior Consultant). A DASH Leader should then be identified to document the FBA prograss using
the DASH & Behsvior Plan Process Action Flan. A full description of the DASH steps with
corresponding linked tools & resources are listed bebow:

1. Define target behaviors in observable and measurable terms (operational definitions)

4 Dewslop finitigns for each target behavior (no mere than 2 functionally
equivalent behavior categories)

4 Begin completing an E2A Scheduls Matri fo assist with data collection & behavior plan
mplementation

4 Hawe teachern(s) collect daily ABC Dats and/or Scatterplot Data throughout the process to
support baseline data & hypothesis development

4 Collect Baseline Dats on each target behavior and summarize (e.g9. frequency, duration)

2. Ask questions about the farget behaviors by interviewing staff, parents, and studant
Gather input from multiple sources (e.g. parent, student, more than 1 teacher [ staff) including a

record review (e.g. behavior mcidents, absances, grades)

4 Us= both open ended & quantifisble functionsl assessment interview formats including routine
analysis (interew tools)

4 ldentify variables (antecedents & consequences) associated with when target behaviors de and
do not cccur

4 Identify mterventions and supports currently or previsusly implemented and the outcomes

4 Usz survey tocls <if needed> to identify or confim potential vaniables associated with target

behaviors (sxamples).

3. See the target behaviors

Ensure all FBA team members conduct multiple chservations

4 Conduct observations in multiple | all settings (e.g. classroom, cafieteria, hallway, playground., bus)
4 Conduct observations across multiple days & times (when behaviers do and do not eccur)
-
-

L

Ensure mare than § cecumencas of the behavior are observed
Us= ABC [ envirgnmental analysis tools to identify varisbles (antecedents & conseguences)
asesociated with when behaviors do and do not ocour

4 Determine implemsntation fidelity of classroom organization & behavior supparts, universa
supports, and cther individualized interventions (example tools)

4. Hypothesize varisbles associated with target behavior and potential functions and write 3

summary

4 Compile all FBA dsta into the EBA DASH DSt Summary (this summary is the forma
documentation of the FBA process & data)

4 Ensure this summary 8 hypothesis statement for each target behavior (hypothesis
development tools)

4 Transfer each hypothesis statermnent to a Behavior Support { Intervention Plan Template for use
n developing a functen-based behavior plan {behavior plan templstes & resources)

References:
= The FBA ! BIP Technical Adeguacy Tool for Evaluation {TATE), 2017
= BWPBIS Tiered Fidelity Inventory (TEL, 2018
= Oitawa IS0 FBA Rubric, 2019
= Functicnal Assessment and Program Dewvelopment for Problem Behavior: A Practical Handbook, 2015
= Conducting SchooHBased FBAs, 3rd Edition, 2019
CEED July M1


https://docs.google.com/document/d/12GA8dXcjLWvT2Vpni4TvYcRd_y0QDm6QUT7uvn_GneA/edit

FBA & BIP Process Action Plan

Action Who By When Done

Obtain parental consent for FEA

Identify FEA [DASH] team members and determine if the
same team will be part of behaviar plan development &

implementation (list om EB& (DASH| Data Summary Egom)

Identify D&SH Leader

Owrtlime tearm robes & responsbilities for DASH activities

[links 1o FES Data Collection Togk)

Schedule DASH Surmmmary Meeting (to analysis all data
and wirite the DASH Data Summary] and Behavior Support
heeting to develop & implement behaviar plan

Feview CA-G0 and other relevant sdhool records [e.g.
discipline reports, behavior data, attendance|]

Begin to complete the FEA Schedule Batrix [completed
by end of process)

Prowide teachers ABC and/for scatterplot data sheets to
ool ke ll"\-:JE'lu ut Ehe process

Collect bazelinge data [this data can be collected in
cormibination with obwervations, if mare efficient)

Distribute survevs  guestonnaires [if needed)

Conduct teacher{s] and other stafl interviews

[open-ended & structwred i'||:|uu'r§ rowtine analysis]

Conduct parent/guardian interdews

Conduct student interview | appropriate)

Conduct ABC [ enviranmental analysis observations

[entify which team miembers will cbhserve in which
erviranments on which days f times)

Hald DASH Summary mig 1o analyze data, write
hypatheses for each target behavior, complete the FEA

[DASH] Data Summary

Hald Behavior Support meeting in a timely manner to
develop, write up and plan for implementation of a
function-bazed behavior plan

Consider the need for a crisis plan far students with
safety-related behawiors

For students with IEPs, ensure DASH data & behavior plan
supports are induded in IEF




FBA Data Collection Tools & Links

Indirect Tools:
= Record Review form: Form to summarize key historical information, data frem evaluations, and
relevant intervention methods.
= FBA& Schedule Matrix: Provides an overview of behawiors across student's day and interventions
currently in placs.

= Routine Analysis
= Setting Events: Potertial Wansbles
Baseline Data Collection Tools:

Bsseine Dats Guidance: Provides an overview of baseline data collection processes
= Erequengy: This How Many Time Count Chart is an easy tool for teachers to mark each occurmence
of a target behavior over time and days
Duration; Useful for collecting the the amount of fime the target behavior cccurs
Latency: Useful for collecting the amount of time that lapses betwesn a stimulus (2.3, instructon)

[ .
and target behavier (e.g. tantrum or inigiating work)
I = |ntervs| Becording Templats 1 (Template 2 wseful for high frequency behaviors
. TimeS g

Interview Tools (Tips for Conducting Open-Ended Intervisws)
= General Interview Tools

= Antecedent Sstting Event Questions

= WM Functional Assessment Interview
= Teacher | 5taff Interview Tools
Functicnz| Assessment Checkliz for Teachers & Staff (FACTS) — WITH INSTRUCTIOMS
Eunchional Assessment Checklis for Teachers & Staff (FACTS)

Functions| Assessment Intervisw (FALY

Cpen-ended Tescher Interview Questions

= Student Interview Tools
= Functional Assessment Checkli=T - Student (FACTS)
= FBA Student Interview

Surveys & Questionnaires:
Functions| Anslysis Screening Tool (FAST — Florida Center on Self-Injury \ersion)
Functions| Anslysis Screening Toal (FAST)
Home Situation Questionnaire
it H {MAS)
Problem Behavior Questonnaire
Questions About Behavioral Function (QABF)

Scatterplot Tools:

1 SHEETS: 2 week scatterplot data form in Google Sheets (useful for graphing)
S-ca‘be Plot Hlark Temg ste: 2 week template - Select intervals and behavior codes to record
Scatterplot 15 minuie intervals; 2 weeks; 2 behaviors
Scatterplot One Behavior: Usaful for 2 weeks of recarding ! 1 behavior coding

Environmental Analysis Tools:

,Iass’u-om Environmeant and Tesching Assessment - Revised {CETAR)
= {May Institute)

Critical Elements for an Effective Classroom

Ecological Analysis of Settings
Environment Checklist (Google Shests)
Positive Envi C -

ABC Data Tools:

Behavior Observation Forms: Instructions on collecting ABC. intensity & duration data

ABC Daily Chegklist: Cham ABC checklist for several behaviors, including duration & intensity

ABC Documentstion form: Blank template to wiite in ABC, duration and intensity data

ABC Recording Form: Checklist template for ABC data

F-.E: Recording Form ATS: Checklist template for ABC dats recording
plztzs Blank ABC template

E:huc ABC Log: ABC checklist format

Weekly ABC Behavior Log




DASH Process Steps

* Define Behavior
oﬁ,\v

 Ask Others
 See the Behavior

» Hypothesis (ABC)




Summary Statement for EACH Target Behavior

iy Conse Uences [

Sa - l"st(":l\he.-a:i1 | 45 i |
ANTECEDENT BEHAVIOR CONSEQUENCE
Under these Student does In order to
conditions this access / avoid

this



The FBA Summary

* Biographical Information

« FBA Team Members

* Brief Relevant History

* Purpose of FBA (description)
 Assessment Methods Used

« Target Behaviors (Operational Definitions)
 Baseline Data

 Observations & Interview Summaries

* Variables including Potential Functions
 Hypothesis & Recommendations




DASH Data Summa

ctional Behavioral Assessment (FBA) DASH Data Summary

Student Name (DOB) School District / Building

Grade Date of Summary

FBA Tearn Membeers:

DASH Team Dinect Observations
|Bst each ohservation location)

Team Member

Time /Duration

Date

Mame Title/Eole

Description & Goals of FBA: FBA includes a range of angaing investig
behaviors occwr. The process s initated when behaviors are not
either persistently disrupt learming or are severe enough to cause
number of data collection methods to identify variables that trigger a
o design an effective behavior interventian plan.

ojojofojo)ololo

O Aggression defined as striking another person [adult or peer) with a part of
oneself (e.g. hitting, kicking, head butting) or throwing an object toward another
person.

and/or making physical contact to self with a hand or object [eg. shos, water
battle] or any behawiors that can patentially harm onesell

< noimate Physioal Interaction dofined as

Goals of FEA include: A = Ask |Indirect Assecsment Data Surmmary )
B ; B - i . . . Relevant Background Infarmation: . . =  Gather input from multiple sources (e g. parent, student, more than 1 teacher § staff) including record
= Establish baseline of operationally defined target behavior{sl, = BRIEF relevant school [grades, test seares] & hame history [from review « o o .
N . . .. . ) review |e.g. behavior incidents, absences, grades)
= kentify setting event, antecedent and maintaining  wari = Include student strengths & interests e Use both apened ended & guantfiable funconal assessment interview formats
non-occurrence of behaviors) {ie. functional relations hip be - P‘mlvi:u history that led uF b he m“ej'tgr; : r:lu for FEA & imel = |dentify variables (antzcedents & conseguences) associated with when behaviors do and do not ooour
= kdentify potential function{s) of target behaviar]s); ® Include respanse to previows strategies including dates, duration & imple induding implernentation fidelity of universal supports

Develop a summary statement [bypothesis) regarding th
function{s| of target behavior(s) in order to develop a behai

Prewlous Strategies / Interventions Date, Duration, &

5 =5ee (Direct Assessment Data Summary]

Implementation Fidelity =  Observations occur in multiple § all settings (e.g. dassroom, cafeteria, hallway, playground, bus)
o =  Observations occur aonoss multiple days & tmes (when behavior do and do not ooour)
Data Collection Checklist: = Maore than 5 ooourrences of the behawior are observed
D = ldentify variables {antecedents & consegueences) associated with when behaviors do and do not ooour
Indirect Methods |sobsct cach method wilized| Ta o inchuding implernentation fidelity of universal supports
D Rewiew of records & relevant reports [m] Based on direct observations, imterviews, teacher collected ABC / Scatterplot data, and other behawioral data, the
- - - following is a summary of the primary antecedent varizbles, reinforcng consequences and potential functions
O Review of discipline and other behavior data | reports a associated with prioritized target behaviars [complete one for each priaritized target behavior):
I:I Daily dassroom ABL § Scatterplot data A B c
Setting Event(s) Antecedent Target Behaviar Maintaining Patential
O Teacher and ather staff interview(s] {list each] DASH Data Summary Variables Consequences Function|s)
Warabkes that sot the Consisent vanabies that Operatianal Cangistent variabies that The why befawor

D Parent / Guardian interview D = Deseribe stage for hehavior ooosr BEFORE bohaor Definirion K Basclin: DCour AFTER behartor OCrurs (3coess or awnid)

=  Describe target behaviors in observable and measurable ways |operatic
D Student Intersdew s  |dentify how bassline data was collected & caloulated (ep % obzen 1L |- - - - -

blocks; & of 5 opportunities <define >; freguency § tme frame; duration
D Rating scales / scresners (g, FAST, MAS) [list each): =  Below are examples — individualize 1-2 target behaviors and operation: 7 | = . - . -
I:‘ Operational Definitions of Target Behaviors
D J Disruption defined as
H = Hypothesis Statements for EACH target behaviar:

O Refusals defined 25 active refusal to follow classroom eapectations {rle

. . - . R . Identified when one has confidence in the data [i.e. clear patterns emerge]
. nstructions {ex saying “no” or physically leaving the area) and/for not

‘When this occurs
Setfing Events Antccedent Variables

completing expected assignment [passive refusal). student does this

{describs target behavior)

in onder to access f awaid
{patendal funcrion(s])

0 Eloping defined as beaving the classroom or ather designated area without pe

i1 | = - = =

' Tamtrum defined as



https://docs.google.com/document/d/1quUVVqqC889O6jSVxvjY6O6cZn4SU-ii6TJAAZp2UCc/edit

1 action to
enhance our
FBA process




BIP Features

* For the ADULT (change adult behavior)
* Directly based on FBA

« Aligns with values, resources, skills of implementers /
family

* Technically Sound
—Based on principles of ABA
—EBP




Critical Elements of BIP
lcommon; #sometimes; *rarely

Hypothesis developed from FBA used to develop interventions in the behavior plan

Strategies that address and modify variables (routines, antecedents, etc.) with enough
detail for implementation

Identified replacement behaviors (and teaching plan) described in enough detail to
implement

Strategies to reinforce the replacement behavior and provide the same outcome as
target behavior(s) and described in enough detail to implement

Strategies that eliminate the maintaining consequences described with enough detail to
implement

The need for a crisis plan is addressed and procedures are described with sufficient
detail

A plan for collecting progress monitoring data on both the target and replacement
behaviors (or other behaviors being taught)

Plan for collecting fidelity data on BIP implementation



Using FBA to Develop the BIP

nx
(

(“”

Ho / Summary Statement

ANTECEDENT BEHAVIOR CONSEQUENCE
BEFORE DURING AFTER

Foundation for Behavior Plan

RESPOND in
ways that:

Reinforce new behaviors

PREVENT TEACH

challenging behavior from new skills
occurring in the first

place, ces Do not reinforce challenging

behavior;
Prevent further escalation



Primary Behavior Plan Components

T NS
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Primary Skills to Teach

Teach
J€EACN

« Systems (e.g. Visual Schedules & Supports)

 Engagement

* Independence
 Social Interaction

« Communication

+ Self-Management (e.g. take a break)




MEETING MECHANICS Meeting

Problem Assign
|dentification Responsibilities
Problem Implementation

Specification Variables

\ BP [/

Brainstorm ——p- Cluster/
Prioritize



Progress Monitoring Effectiveness

Student Outcome I Is what we’re doing
working?

Implementation Are we doing
Fidelity E—) what we said we

would do?




Behavior Plan Template

|<LE I I ERH EAD‘:‘ Personad Development Education, cngag@oment, purposciul actvides, assisthee technology
. . Prigsical 'Well Boing Health care, mobility, welness, nutridaon
Behavior Support / Intervention Plan
Scif-Oetermination Independence, cholces, personal control, dedsions, personal goals
Soclal Inclusion Natural suppomns, integrated environmaents, partdopation
Student Name [DOR] School District / Building Grade Crate Righits Dramership, due process, barrier free envinonmenss

Behaviors Targeted for Change (Goals):
O Behaviors to nmcrease inc uding pivotal skills [eg. engagement, independence, social interaction) &
replacement behaviors — use Competing Pathways if needed)

Behavior Plan Team Members:
Mame Title/Role Name Title/Rale

O Behaviars to decreass (e.g- refusals, eloping. physical aggression (identified from FRA)

Operaticnal Definitions of Behaviars Targeted for Change (Goals) Baselne Data

Behaviors to Inore ass
Purpose of Behavior Plan (PTR):

= Prevent: [dentify & implement AT LEAST 1 strategy that serves to prevent target behawviors based on a

antecedent variables andfor function. Ensuee strategy is written in enough detail for implemen
= Teach:

ation.
ntify and teach AT LEAST 1 socially walid and functionally-equivalent replacernent behavior. <

Ensure strategy is written in enough detail for imglementation.
= Reinforce:

Bahiaviors to Decrease

o Include AT LEAST 1 strategy to eliminate reinforcement of target behaviors written in enough detad for a
implementation

A

Behavior Intervention Flan

Behavior Plan Components: (components that may not be captured in the staled scripes; for example, Schedule Matrix)
Student Strengths & Successes: 0

- a

o Include AT LEAST 1 strategy to reinforce the replacement behavior and provide the same function as
did the problem behavior. Ensure strategy i written in enough detail for implementation.
o Include the delivery of noncontingent reinforcement [minimum 5:1)
= Respond: Outline trauma-informed strategies for responding to target behaviors to ensure safety for all and
protect the learning enviromment.

Hypothesis Statement(s] of Prioritized Behaviors from FBA:

When this ooours student does this it onder 5o acoms f avoid
Setting Events Antecedent Variables {operational definitions of ok ™ fek Prevention Strategies
target behavior B bascine|) P v Strategies to reduce or climinate sething events and antecedents for target behaviors B clicit replacement behaviors.
1.
L ]
2.
Quality of Life Considerations Teaching Strategies
Check arcas in which guality of ife may be Enpacted by the Behaviors described in the FBA process. e e e
Domain Indicators Chedk -
Emotional Wel-Being safety, stable/predictable environments, posithve feedback
Interpersonal Relations Socialization, affilations, affection, intimacy, friendshaps, interactions
Materlal Well-Being Dwrership, possesshons, emplayment Reinforcement Strategies
Strateghes o climinatc reinforcement for target behawviors and reinforoe replaccment Behaviors.
L ]




Behavior Plan Template

Responding Strategies
Strategies to consistently respond to target behaviors to ensure safety for all and protect the leanning cnvironment.
Showld emergency restricied procedwnes be necessary, oreate a sal‘r:w_."l:rr.l:r;\\:nd:mI plan as a scparate dooumaont.

o et

3 Staff Training, Coaching & Resounces: [incude who, when, where, how often, and follow upl
O Owisibe coacking |/ traindng

Wirtual coaching / training

Moefing with teachier and ibnerant staff

Meceting with paaprotessionals

Asynchromous training & resources

<
J
d
J

O Outcome Data:
O Stadenmt Data: [inchede what data, toolis), when, by whom, how often)
3 Dy Lewed Data
J ABC Data tor Lewels 3 or abowve
O mncident reports for Lewels 45

O implementation Fidellty Dafa: mplementation fidelity data will be cobecied by <indicatc WHO=, <amt of mes
untll 0% fidelity then <amount of tme>. The Schedule Matrin will be used to monitor implementation as well as
review of the scripis using the Fidelity Implomeniation Likert Scalc below

d 2 {implemenied Consistently with FidelRy)

nplemenied but Inconsistenthy and for witbout Fidelity]

1 1Mot iImplemented when Expected)|

d Mo (Mo Opportunity to Observe|

Implementation Principles:
A Implement the plan untl the team using data decides to make changes
A Behaviors ofton inoncase during inidal implementation of bohawior plans as contingences change
A Many variabies influence behavior; Remember to control the controdlables - forus on variables we controd
A Swoid pudging the success of the plan based on indiidual incidents or challenging days. There are always outlicrs in
the data so cvaluation of the plan needs to ooour acrass dme and maltiple data poants.

| Progress Monitoring Plan

Data Coordinator Reporting Flan Meeting Flan Evaluation Decisions
imeethod, freguency, to whom) [how often, participants) [hiowr are decisions made)

Compiled by:
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SCRIPTS




Trad itional BI P . 3 Implemented Consistently with Fidelity

2 Inconsistent / Fidelity Issues

Provide Don choices 1 NotImplemented when Expected
NO No Opportunity to Implement

Script Format:

 Provide Don 2 visual choice opportunities immediately after assigning him
independent work in class.

A Choice options include:

Type of writing utensil (e.g. pencil, pen, marker, crayon)

Where to sit (desk or flexible seating area)

Who to sit next to while completing the assignment (assigned peer or adult)

Which assignment to do 1st
Which items in the assignment to do 1st

O Immediately after giving the class the independent assignment, go over to Don and
present him with the 2 choice options

1 When presenting the choices, say while showing the visual options, e.g. “Don, where
do you want to sit? X or X?”

1 After he makes each choice, provide authentic positive acknowledgement (e.g.
“awesome,” “great choice,” “cool”) and when both choices are selected, release him to
his choices to do his work

(i I R IR




3 Benefits
1 Challenge




Benefits of Scripts

- Provide Don 2 visual choice opportunities immediately after assigning him
independent work in class. when to offer choices

1 Choice options include:

d Type of writing utensil (e.g. pencil, pen, marker, crayon) . .
O Where to sit (desk or flexible seating area) what choices to prowde

 Who to sit next to while completing the assignment (assigned peer or adult)
3 Which assignment to do 1st

0 Which items in the assignment to do 1st how to offer choices
d Immediately after giving the class the independent assignment, go over to Don and
present him with the 2 choice options

1 When presenting the choices, say while showing the visual options, e.g. “Don, where do
you want to sit? X or X?”

1 After he makes each choice, provide authentic positive acknowledgement (e.g.
“awesome,” “great choice,” “cool”) and when both choices are selected, release him to
his choices to do his work

3 Implemented Consistently with Fidelity
2 Inconsistent / Fidelity Issues

1 Notimplemented when Expected  supports implementation fidelity
NO No Opportunity to Implement



Additional Benefits of Behavior Scripts

Provides predictability and consistency for staff & students

Neutralizes emotionality of staff

Empowers staff to confidently implement

Minimizes “winging-it” by predetermining what to say and do

Minimizes inadvertent reinforcement of challenging behavior

Increases fidelity of implementation of the behavior plan

Focuses on keeping and returning kids to level of regulated and engaged
Reduces opinion debates

Promotes embedding practices that enhance connection & positive regard
Helps disrupt practices that may cause further harm / inequities

Helps identify areas of needed staff support



Scripts can be used in ANY behavior plan format

IJUSP

PTR A

ABC

WARNING
BIP ACRONYMS
BSP AHEAD

PBSP



Script Organization

Behavior Scripts Development Guide

Level 2 Anxiety Level 3 Level 4 Anger Level 6
(HOUSTON) Agitation Recovery
- Slight Changes in Noticeable Verbal Imminent Danger Returning to a

Behavior Changes in Aggression / to Self and/or state of

Behavior Property Damage Others regulation

Engagement Scripts Disengagement Break Protocol De-escalation Crisis Intervention Recovery
Scripts Scripts Scripts

What the student says and does

What the staff says and does

Adapted from The Incredible 5 Point Scale by Kari Dunn Buron & Mitzi Curtis


https://docs.google.com/document/d/1o7qJLiTFtybD7P0584JorqFZ6b0TnfKU/edit

INSTRUCTIONAL
Levels 1 & 2

Focus on Teaching

Use of planned
Ignoring
(put behavior on extinction)

BEHAVIORAL

Levels 3+

Focus on

* Providing a safe environment

 Reducing & Not Reinforcing
Challenging Behavior

 Teaching Self-Regulation



Visual Schedule Script

Use an individual written daily schedule and at the beginning of the day and at each primary transition, ask X to check the
schedule (e.g. “check your schedule” or “let’'s see what's next”).

The activity just completed should be crossed off, checked off, moved, X'd off <interacted with in some way to indicate
“‘done” and “next.”

To increase level of predictability in the schedule, add details to the schedule and/or on a separate mini-pad / post it.
Always interact with the schedule after each step. Options include:

[ Who the helper/teacher is for each activity

[ What materials are needed

[ Location of the class/activity

[ Routine of the class / activity <e.g. listen to teacher, complete worksheet <page 1, 2, 3>, turn in, check schedule>
To increase choice opportunities:

[ Have X choose which way to interact with the schedule

1 Ask X whether he/she wants adult or self to interact with it

[ Ask X which utensil to use to interact with the schedule
Once the item is crossed off (or checked or X'd), have X read the next activity and then on the schedule or a mini-pad,
write the routine for that next activity (e.g. go to locker, get coat, select an area to wait, choose a wait activity before bus is
ready). .
If X doesn’t respond to the instruction to check the schedule within <time>, provide a visual prompt to “check schedule.”

If X still doesn’t respond, provide a gestural prompt (point to or touch the schedule) and with authentic positiveness, say
“cross it off; what’s next?” or some version of this.

If X still doesn’t respond, either provide a model prompt and move on with the schedule or offer schedule/break.
At any time, if verbal instruction is given and X doesn’t respond, write it down.



Script Organization

Behavior Scripts Development Guide

Level 2 Anxiety Level 3 Level 4 Anger Level 6
(HOUSTON) Agitation Recovery
- Slight Changes in Noticeable Verbal Imminent Danger Returning to a

Behavior Changes in Aggression / to Self and/or state of

Behavior Property Damage Others regulation

Engagement Scripts Disengagement Break Protocol De-escalation Crisis Intervention Recovery
Scripts Scripts Scripts

What the student says and does

What the staff says and does

Adapted from The Incredible 5 Point Scale by Kari Dunn Buron & Mitzi Curtis


https://docs.google.com/document/d/1o7qJLiTFtybD7P0584JorqFZ6b0TnfKU/edit

Disengagement Scripts Structure

 Considerations of Antecedent Variables and Functions:
— Universal Supports
— Environmental Influences
— Level of Task Difficulty
— Clarity of Expectations

* Choice within the Expectation
— First half or second half
— Choice of seating
— My turn / Your turn

* One More Script:




Script Organization

Behavior Scripts Development Guide

Level 2 Anxiety Level 3 Level 4 Anger Level 6
(HOUSTON) Agitation Recovery
- Slight Changes in Noticeable Verbal Imminent Danger Returning to a

Behavior Changes in Aggression / to Self and/or state of

Behavior Property Damage Others regulation

Engagement Scripts Disengagement Break Protocol De-escalation Crisis Intervention Recovery
Scripts Scripts Scripts

What the student says and does

What the staff says and does

Adapted from The Incredible 5 Point Scale by Kari Dunn Buron & Mitzi Curtis


https://docs.google.com/document/d/1o7qJLiTFtybD7P0584JorqFZ6b0TnfKU/edit

BREAK: Implementation Considerations

- PURPOSE of BREAK SCHEDULE

— Time w/out demands

— De-escalate BREAK
« GUIDELINES:

— Activities / Choices Result in De-escalation
— Benign in Reinforcing Value / NOT Highly Preferred

— Student Initiated — Staff Prompted (TEACH)
— Break Procedures

BREAK | -




Script Organization

Behavior Scripts Development Guide

Level 2 Anxiety Level 3 Level 4 Anger Level 6
(HOUSTON) Agitation Recovery
- Slight Changes in Noticeable Verbal Imminent Danger Returning to a

Behavior Changes in Aggression / to Self and/or state of

Behavior Property Damage Others regulation

Engagement Scripts Disengagement Break Protocol De-escalation Crisis Intervention Recovery
Scripts Scripts Scripts

What the student says and does

What the staff says and does

Adapted from The Incredible 5 Point Scale by Kari Dunn Buron & Mitzi Curtis


https://docs.google.com/document/d/1o7qJLiTFtybD7P0584JorqFZ6b0TnfKU/edit

Today’s Agenda / Outcomes

What questions / clarifications might you still need?

Outline components of a quality FBA

|dentify key considerations in data collection

Outline the connection between FBA & Behavior Plan
Development

|ldentify key components of a quality behavior plan

|dentify ways to identify relevant goals

Outline ways to write behavior plans in script format
Describe components to improving implementation fidelity of
behavior plan (BST-Behavioral Skills Training)
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EXIT TICKET:

1 IDEA FOR NEXT
SESSION
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